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FFY 2019 Indicator B-17/C-11 Annual Performance Report (APR) Optional Template
Section A:

Data Analysis

What is the State-identified Measurable Result (SiMR). (Please limit your response to 785 characters).
without space

SiMR: For students classified as students with learning disabilities in State Systemic Improvement Plan
(SSIP) schools (grades 3-5), increase the percent of students scoring at proficiency levels 2 and above on the
grades 3-5 English Language Arts (ELA) State assessments.
The New York State Education Department (NYSED) has maintained its SiMR and targets since its
submission of the FFY 2017 SSIP report, including a group of 14 schools identified as the “Transformation
Zone” (TZ). To measure the impact of SSIP activities, NYSED typically utilizes:
1 the New York State (NYS) Grades 3-5 ELA State assessments;
2 NYSED’s SSIP Multi-Tiered System of Support (MTSS) School-Level Self-Assessment for fidelity of
implementation
of MTSS;since the last SSIP submission?
Has
the SiMR changed
3 collection of student-level data from SSIP cohort schools; and
No
4 quarterly activity logs completed by regional specialists and school implementation teams.
If “Yes”, provide an explanation for the change(s), including the role of stakeholders in decisionmaking. (Please
Please limit your response to 1600 characters without space).
space

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.
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Progress toward the SiMR
Please provide the data for the specific FFY listed below (expressed as actual number and percentages).
Baseline Data: 21.9%
Has the SiMR target changed since the last SSIP submission?
FFY 2018 Target: 42%
FFY 2018 Data:

30.7%

No

FFY 2019 Target: 42%
FFY 2019 Data:

N/A

Was the State’s FFY 2019 Target Met? No
Did slippage 1 occur? Choose an item
If applicable, describe the reasons for slippage. (Please limit your response to 1600 characters without
space).

NYSED is unable to determine whether or not slippage occurred due to the lack of data, specifically
student level performance data. To measure progress on the SiMR, NYSED relies on the New York State
(NYS) Grades 3-5 ELA assessments, typically administered annually in the Spring. However, due to the
significant impact of COVID-19 including the closure of NY schools to in-person learning, NYSED received a
waiver from the United States Department of Education to cancel State assessments in FFY 2019.
NY was the epicenter of the COVID-19 pandemic beginning on March 16, 2020, when the NY Governor
closed school buildings due to COVID-19. School buildings remained closed for the remainder of the school
year, which forced schools to pivot to all remote instruction. In July 2020, NYSED issued its reopening of
schools guidance, which afforded schools the ability to provide in-person, remote and hybrid learning models
to provide instruction to students through the 2020-21 school year.
Since the beginning of the 2020-21 school year, TZ schools have been providing instruction through using
various instructional models and have also allowed parents to choose daily remote instruction due to health
and safety concerns, even if the schools are providing in-person instruction. Additionally, TZ schools were
managing illness of students and staff, quarantining requirements, social distancing, virtual instruction,
engaging families and supporting the social and emotional health of their students. Due to these issues, the
TZ schools were unable to focus on MTSS initiatives as was the design of the support intended to be provided
by NYSED's Office of Special Education (OSE) Educational Partnership (Partnership). Instead, the
Partnership provided professional development (PD) and resources to support new priority issues such as
virtual instruction and family engagement.
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The definition of slippage: A worsening from the previous data AND a failure to meet the target. The worsening also needs to meet certain thresholds to
be considered slippage:
1. For a "large" percentage (10% or above), it is considered slippage if the worsening is more than 1.0 percentage point. For example:
a. It is not slippage if the FFY 2019 data for Indicator X are 32% and the FFY 2018 data were 32.9%.
b. It is slippage if the FFY 2019 data for Indicator X are 32% and the FFY 2018 data were 33.1%.
2. For a "small" percentage (less than 10%), it is considered slippage if the worsening is more than 0.1 percentage point. For example:
a. It is not slippage if the FFY 2019 data for Indicator Y are 5.1% and the FFY 2018 data were 5%.
b. It is slippage if the FFY 2019 data for Indicator Y are 5.1% and the FFY 2018 data were 4.9%.

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.
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Optional: Has the State collected additional data (i.e., benchmark, CQI, survey) that demonstrates
progress toward the SiMR? Yes
If “Yes”, describe any additional data collected by the State to assess progress toward the SiMR.
(Please limit your response to 1600 characters without space).

To measure fidelity of implementation, a MTSS Self-Assessment, was conducted by each TZ school with
the results described in the section of this report entitled, "Describe the data collected to evaluate and monitor
fidelity of implementation and to assess practice change results".
For qualitative data pertaining to each TZ school, see attachment entitled "Impact of COVID-19 on
Transformation Zone".

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.
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Did the State identify any data quality concerns, unrelated to COVID-19, that affected progress
toward the SiMR during the reporting period? Yes
If “Yes”, describe any data quality issues specific to the SiMR data and include actions taken to
address data quality concerns. (Please limit your response to 3000 characters without space).

NYSED does not prescribe or require specific instruments to be used for collection of student-level data
(i.e., screening, benchmark academic, behavior); this is a local educational agency (LEA) decision. The TZ
schools utilized existing data collection systems and tools.
A critical component of any MTSS framework is effective collection and use of data. Prior to the
COVID-19 pandemic, TZ schools were challenged to implement school and/or district-wide data systems. As
successful implementation of MTSS relies heavily on the skill of educators to engage in data-based
decision-making processes to inform their instructional decisions across the instructional tiers, schools who
are unable to gather and evaluate valid, reliable, and sensitive data to measure the intended outcomes will
struggle in their attempts to implement MTSS. Among the regions of the TZ, there were no unified data
systems and often schools within the same LEA used different tools to gather and report data (AIMSweb,
DIBELS, Fountas and Pinnell, etc.). Additionally, 3 of 14 TZ schools did not have a system to collect and
disaggregate data related to attendance, late arrival, office discipline referrals and suspension.
Due to the COVID-19 pandemic, these issues were not able to be addressed as schools and districts were
focused on the most basic needs of students and families and providing remote instruction to students.
However, the issue of data systems, including strategies to assess students and collect resulting student level
data virtually, will be addressed as we move into the next cycle of the SSIP.

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.
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Did the State identify any data quality concerns directly related to the COVID-19 pandemic during the
reporting period? Yes
If data for this reporting period were impacted specifically by COVID-19, the State must include in the
narrative for the indicator: (1) the impact on data completeness, validity and reliability for the indicator;
(2) an explanation of how COVID-19 specifically impacted the State’s ability to collect the data for the
indicator; and (3) any steps the State took to mitigate the impact of COVID-19 on the data collection.
(Please limit your response to 3000 characters without space).

(1) COVID-19 had a significant impact on data completeness, validity and reliability. Due to COVID-19
related school closures and the shifting priorities within the TZ schools to address remote instruction, social
distancing, family engagement, etc. and the cancellation of the Spring 2020 State ELA assessments, the
collection of and access to data was extremely limited. The TZ schools expressed challenges to data
collection including increased student absenteeism; lack of student engagement; strategies for collection of
data in the home environment, the learning curve associated with the administration of, and participation in,
virtual instruction and assessments; and availability of technology (computers and internet access for some
students learning remotely).
(2) COVID-19 negatively impacted NY’s ability to collect the data for this indicator. The SSIP TZ includes
the most impacted regions of NY for COVID-19: Lower Hudson Valley (58,166 cases; 2028 deaths), Long
Island (47,612 cases; 5,987 deaths) and New York City (NYC) (244,570 cases; 70,068 deaths). As included
above, the closure of school buildings in Spring 2020 forced teachers and students to pivot to remote learning
without any preparation prior to closure. School resources were stretched extremely thin as the focus was on
ensuring the most basic needs (i.e., clothing, food, shelter, health and safety, counseling, social-emotional
well-being) were met for students and families. Due to these unprecedented conditions, the TZ schools and
districts were not able to focus on implementation of MTSS including data collection and collaboration with the
Partnership for much of this time. The Partnership was forced to address immediate needs of schools to
support the shift to virtual instruction for students with disabilities such as: ensuring individualized education
program (IEP) services were provided to the greatest extent possible in Spring 2020 and, ensuring the
provision of a free and appropriate public education and virtual instruction for students with disabilities
beginning in Fall 2020.
(3) At the request of TZ schools, the Partnership focused on assisting schools to provide high quality virtual
instruction, a prerequisite for the collection of data. NYSED disseminated guidance and resources to support
schools as they pivoted to remote instruction. These topics included, but were not limited to, student
engagement during virtual instruction, supporting social/emotional health, resources for parents and families,
and how to remove barriers associated with distance learning. To mitigate issues regarding data validity,
some TZ schools shifted how formative assessments were conducted, using software applications that require
independence, such as “Raz- Kids”, to get an accurate literacy skill level for students.

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.
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Section B:

Phase III Implementation, Analysis and Evaluation

Is the State’s theory of action new or revised since the previous submission?

No

If “Yes”, please provide a description of the changes and updates to the theory of action
(Please limit your response to 1600 characters without space).

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.
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Did the State implement any new (previously or newly identified) infrastructure improvement strategies
during the reporting period? Yes
If “Yes”, describe each new (previously or newly identified) infrastructure improvement strategy and
the short-term or intermediate outcomes achieved. (Please limit your response to 1600 characters without
space).

An electronic data management system (DMS) was created to ensure the Partnership has a means to
share materials and all specialists are engaged in data-based decision-making at all levels of implementation
in targeted schools. Features of the DMS include regional calendars of events for Partnership staff; a
Statewide directory of all members of the Partnership to ensure collaboration across regions; and a library
containing all PD packages, archived webinars/hangouts, and approved tools and resources.
A NYSED MTSS-Integrated (MTSS-I) Framework is under development that integrates academics,
behavior, social-emotional learning, culturally responsive and sustaining education and transition to
postsecondary education. The work is being conducted collaboratively with other NYSED offices to ensure
alignment and a consistent set of tools and resources that will be available on our NYSED website for
Statewide use.
In reaction to the COVID-19 pandemic and the inability to utilize traditional in-person PD and embedded
support techniques, the Partnership developed and implemented guidelines for the delivery of virtual PD to
schools and families. These new procedures allowed for any PD activities to be adapted for virtual formats
and were offered to TZ schools.

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.
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Provide a summary of each infrastructure improvement strategy that the State continued to implement
in the reporting period, including the short-term or intermediate outcomes achieved. (Please
limit your response to 3000 characters without space).

NYSED’s Partnership continued to provide PD and technical assistance (TA) focused on increasing school
Partnerships (TAPs): Data, Transition, Behavior, Academics, and Equity. The Regional Partnership Centers
(RPCs) and Family and Community Engagement (FACE) Centers are located across NY and serve their
designated region, while each of the TAPs provide support across NY. Accomplishments achieved by the
Partnership during the reporting period included development of MTSS implementation teams at the district
and school levels, development of MTSS progress monitoring tools for Tier 1 and Tier 2; support in the
development of academic and behavior forms for progress monitoring; development of Positive Behavioral
Interventions and Supports (PBIS) school-wide rewards and distribution systems for both in-person and
virtual settings; provision of embedded support and TA in the fundamental components of behavior
management; Behavior Tier 1 proactive strategies, alignment of MTSS resources, tools to support
social-emotional learning (SEL), and an introduction to restorative practices.
In the previous year of MTSS implementation in the TZ schools, Partnership teams provided feedback that
there was a critical need for more depth and breadth of tools, resources and PD packages for use with the
school MTSS implementation teams. Consequently, the development of these resources was a major focus
going into this past reporting year. Unfortunately, as described earlier in this report, many of these resources
were minimally used as the TZ schools were consumed with their new and unexpected needs due to
COVID-19.
The Partnership Implementation Team (PIT) is a steering committee which continues to make
recommendations and decisions for the Partnership based on input from stakeholders within the Partnership
and the OSE. The PIT and its workgroups continue to develop and recommend tools, resources, and/or
materials that are utilized by regional teams. During the past year, the PIT has been particularly effective in
identifying and adopting national resources to assist with strategies for effective virtual instruction and family
engagement.
The PIT also directs workgroups that continued to refine the policies, procedures, and protocols for
development and dissemination of high-quality PD, coaching, and TA. Additionally, a workgroup established
a procedure for the review, subsequent release, and related training for Partnership specialists on newly
developed PD materials to ensure consistency, effectiveness and alignment with NYSED’s identified
priorities.
The TAPs continued to be responsible for building the capacity of Partnership regional specialists to
support districts and schools and the production of materials for regional teams to provide PD to districts,
schools and families. During this reporting period, the TAPs developed and adopted approximately 50 PD
packages and provided weekly support to regional teams utilizing virtual coaching, webinars and informal
virtual meetings called ‘hang-outs’.

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.
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Provide a description of how the State evaluated outcomes for each improvement strategy and how the
evaluation data supports the decision to continue implementing the strategy. (Please
limit your response to 3000 characters without space):

To evaluate the functioning of the Partnership itself, an evaluation plan was developed to determine the
effectiveness and impact of activities with districts and schools across NY. Work with districts and schools
included regional learning offerings, targeted skills groups, or embedded support, and it is possible for
districts and schools to receive PD in all three categories. TZ schools were offered embedded supports that
focus on literacy and behavior including literacy screening, benchmarking, progress monitoring, attendance,
office discipline referrals, suspensions, program fidelity, family engagement, and equity. The evaluation plan
includes specific questions designed to evaluate the quality and effectiveness of the work being conducted in
TZ schools. These questions address communication and collaboration, as well as professional learning and
capacity building.
Although the DMS has been developed, it is not yet fully operationalized by Partnership staff. Therefore,
evaluation of the impact and effectiveness of the DMS has not occurred. As the DMS becomes fully
functioning and more widely used, it will be evaluated and modified as necessary.
To evaluate the quality and effectiveness of development and delivery of PD and coaching, the
Partnership has adopted the Partnership Professional Learning Practice Profile and The National
Implementation Research Network's (NIRN) Coaching Practice Profile. A standard evaluation form for PD
participants is utilized across NY to determine the impact of delivery and may inform improvements needed.
To measure the impact of coaching interactions, the Partnership has adopted the Woodruff Instructional
Coaching Scale. The Woodruff scale measures the impact of the interactions between coaches and
individuals being coached. Due to the challenges associated with COVID-19 pandemic, use of these
important tools has been limited.
The PIT has been redesigned based on the continuous improvement process. The purpose of the PIT is
to make recommendations and decisions for the Partnership based on input from stakeholders within the
Partnership. Membership of the PIT has been streamlined to include a smaller, but more inclusive,
representation of members from across the Partnership who have been charged to seek broader stakeholder
engagement from their regions and represent these voices while serving on the PIT. This smaller group
(reduced from approximately 38 to 20) has enhanced its ability to come to timely decision points as
evidenced by its ability to quickly seek and adopt needed PD resources.
The Statewide MTSS-I Framework, currently under development, utilizes the learnings from the SSIP
MTSS Model and implementation. Feedback received from the SSIP schools indicated that they are
participating in multiple NYSED initiatives with overlapping requirements. The MTSS-I framework will braid
the NYSED initiatives by serving as the vehicle through which existing efforts and systems are integrated.

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.
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Provide a summary of the next steps for each infrastructure improvement strategy and the anticipated
outcomes to be attained during the next reporting period. (Please limit your response to 3000 characters
without space):

The Partnership will enter year three (of five) of implementation and will utilize the continuous improvement
process and data-based decisions to adjust efforts as State Performance Plan data and needs of our
targeted schools continue to change.
Beginning in March 2021, the DMS will be used to facilitate resource planning and to collect activity data
related to regional offerings, targeted skills groups, and embedded work. In addition, another electronic
data system has been developed as a tool for Partnership members to sort, compare and evaluate multiple
data to inform resource deployment to schools in need of support, including TZ schools. Partnership
members will be able to sort and disaggregate data to identify Statewide, regional, district and school-level
trends.
PIT workgroups will develop standard Partnership branded templates for PD packages and a style guide to
ensure uniformity and consistency across NY. Once branding is established, the TAPs will update currently
approved PD packages to include branded slides and migrate them to the DMS.
To assist in improving outcomes for more students with disabilities across the State, all Partnership PD
packages are being made available to regional district superintendents and will be posted on the NYSED
and Partnership “front facing” websites.
Over the course of this SSIP cycle, concerns have been identified with utilizing one measure of
progress/impact, specifically, the annual ELA State assessments. For example, the assessments are a
snapshot in time and do not indicate longitudinal growth, student level data can only be collected once a
year to determine progress, and NY’s assessments were canceled in 2020 due to COVID-19 resulting in
NYSED’s inability to assess progress on our SiMR. To further analyze these concerns, OSE is taking steps
to review the SiMR by first meeting internally to look at data across NY to determine trends/patterns. OSE
will then share this data with stakeholders including, but not limited to, students with disabilities and their
families, educators, LEAs, NYSED staff, Partnership staff and institutes of higher education to solicit their
feedback and guidance on potential revisions to the SiMR.
The MTSS-I Framework will be further developed to include a clear, concise vision and mission of MTSS-I
that is communicated to all and an explicit scope and sequence that details expectations, implementation
steps, and PD necessary to fully implement and sustain MTSS-I. When finalized, this Statewide MTSS-I
Framework will be operationalized by a newly created MTSS-I Center.
In October 2020, NYSED was awarded a State Personnel Development Grant (SPDG) that will fund a
MTSS-I Center that will focus on scaling up TZ demonstration sites (2-3 schools in approximately 50 district
across NY) that will support the development of effective educators that can serve as models and peer
mentors; provide coaching to educators over three years of MTSS-I implementation; and inform high quality
learning opportunities. The MTSS-I Center will provide coaching and training to the demonstration sites
and Partnership specialists, as well as develop and disseminate materials related to MTSS-I.

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.
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Did the State implement any new (previously or newly identified) evidence-based practices?

No
If “Yes”, describe the selection process for the new (previously or newly identified) evidencebased practices. (Please limit your response to 1600 characters without space):

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.
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Provide a summary of the continued evidence-based practices and how the evidence-based practices
are intended to impact the SiMR. (Please limit your response to 1600 characters without space):

The SiMR is focused on improving proficiency of students with learning disabilities in grades 3-5 on the
annual ELA State assessments. In order to achieve improved student outcomes, it is necessary to improve
educational systems and practices. To enable students with learning disabilities to access the general
education curriculum, meet grade-level learning targets, and increase proficiency on State assessments, the
PD regarding effective evidence-based practices (EBPs) continues to be a focus of our initiatives. The
following PD packages, developed and/or adapted by the Partnership, are available for implementation with
the TZ schools. Please note that this list is not exhaustive, but represents resources that have been widely
used with TZ schools:
Explicit Direct Instruction (I do, We do, You do)
Specially Designed Instruction
Universal Design for Learning
Formative Assessments to Evaluate Effectiveness of Instruction and Supports
Self-Regulation Strategies
Check In-Check Out
Peer Review
Flexible Groupings Based on Screenings/Progress Monitoring
Explicitly Stated Positive Behavior Expectations
Partnership PD specialists continue to support our TZ schools through individual support plans, which
include specific activities and goals to promote their progress in implementing MTSS. As discussed in this
monitor
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The MTSS School-Level Self-Assessment measures the systems and practices that need to be improved
to directly impact student outcomes, which are related to progress toward the SiMR. The MTSS School-Level
Self-Assessment is used to evaluate the extent to which personnel in TZ schools are applying the core
components of the SSIP MTSS model. It is divided into five domains: I. Team Approach, II. Leadership
Support, III. Engaged Stakeholders, IV. Continuum of Instruction and Intervention and V. Data Driven
Problem Solving. Each core component has a composite score based on how each defining feature is
scored. The MTSS School-Level Self-Assessment uses the following scale: score of 3 – all criteria are
currently in place; score of 2 – 50 to 99 percent of criteria are currently in place; score of 1 – 1 to 49 percent
of criteria are currently in place; and score of 0 – no criteria are in place. A baseline was established with the
initial administration in October 2018, and the results were used to formulate an action plan to address areas
that required improvement or development. With the support of the Partnership, there have been two
additional administrations of the School-Level Self-Assessment (Spring 2019 and Winter 2021) to determine
impact of implementation efforts. Analysis of the SSIP arc of implementation indicates that the TZ schools
have grown across all domains from Fall 2018 to Winter 2021:
I. Team Approach: score improved from 1.3 to 1.8
II. Leadership Support: score improved from 0.9 to 1.4
III. Engaged Stakeholders: score improved from 0.5 to 1.1
IV. Continuum of Instruction and Intervention: score improved from 1.5 to 1.7
V. Data Driven Problem Solving: score improved from 1.2 to 1.3
*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.
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Describe the components (professional development activities, policies/procedures revisions, and/or
practices, etc.) implemented during the reporting period to support the knowledge and use of selected
evidence-based practices. (Please limit your response to 1600 characters without space):

To continue to support the knowledge and use of EBPs to improve outcomes for students with learning
disabilities in grades 3-5 literacy, the TAPs developed PD packages on Explicit Instruction, Specially
Designed Instruction, Best Practices in Screening for Academic Deficits, Best Practices in Academic
Progress Monitoring, Classroom Management in a Virtual/Hybrid Setting, Explicit Vocabulary Instruction,
Identifying and Intensifying Interventions, National Reading Panel, Introduction to Behavior Pathways, PBIS
Tier 2 Team Training - Check-in Check-out, and Using the Competing Behavior Pathway to Identify
Interventions. The Partnership provided these PD packages virtually to TZ schools.

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.
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Section C:

Stakeholder Engagement

Describe the specific strategies implemented to engage stakeholders in key improvement efforts.
(Please limit your response to 3000 characters without space):

OSE Leadership conducted weekly Partnership virtual meetings, which included approximately 250
Partnership and OSE staff, during which information was shared, questions from Partnership members were
answered, and feedback was considered. Topics included, but not limited to school reopening, NYSED
guidance documents, educational stabilization fund - Rethink Grant (teaching in remote/hybrid learning
environments), significant disproportionality, and process and procedures for providing high-quality PD and
TA.
OSE Leadership meets monthly with Statewide regional district superintendents to inform them of the work
of the Partnership and OSE initiatives/updates, including the emerging development of MTSS-I resources.
The PIT consists of a variety of stakeholders from within the Partnership. The PIT members identify tools,
resources, and materials to be used in regional offerings, targeted skills groups, and intensive partnerships.
PIT workgroups consist of a variety of stakeholders that get feedback from OSE Leadership and the
Partnership as a whole when developing proposals for structures, materials and resources.
The PIT workgroup that has been developing MTSS-I materials includes members from other NYSED
offices (Accountability, Curriculum and Instruction, Early Learning, Bilingual and World Languages, and
Student Support Services) to collaboratively align initiatives across NYSED. These workgroup members will
also be charged with seeking feedback from additional staff from their respective offices.
In June 2020, OSE met with Partnership members supporting the TZ schools to gather feedback regarding
2019-20 implementation efforts. Teams reported that administrators and teachers were receptive and
cooperative with implementation efforts; rapport and relationships were established with Partnership members
and school level instructional staff. Challenges and barriers were also identified, including negative impact of
COVID-19 on TZ schools, inability to collect and disaggregate data related to the MTSS initiative (i.e.,
attendance, behavior, office discipline referrals, etc.), rates of school/district staff turnover, and lack of district
capacity with the burden of remote and hybrid learning models. As a result of this feedback, the MTSS-I
workgroup, in collaboration with OSE, is developing an expectations agreement that explicitly outlines what
districts and schools will be required to do when implementing the MTSS-I framework and what support the
Partnership will provide.
In February 2021, OSE reconvened Partnership members supporting TZ schools to discuss progress and
barriers of the MTSS implementation efforts within the TZ schools during the COVID-19 pandemic. Feedback
was provided regarding how schools were being supported, how instruction was being provided to students,
and what support was needed by the TZ schools. The themes of this discussion echoed information
throughout this report. In short, Partnership specialists were often unable to effectively focus on MTSS
initiatives in the TZ schools due to the various effects of COVID-19 on the school systems.

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.
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Were there any concerns expressed by stakeholders during engagement activities?

Yes
If “Yes”, describe how the State addressed the concerns expressed by stakeholders.
(Please limit your response to 1600 characters without space):

Feedback received from various SSIP stakeholders indicated that many TZ schools reported that
competing initiatives negatively impacted the work of the SSIP in that some school teams felt that separate
district and/or school initiatives competed with their staff capacity to implement MTSS. In response, NYSED
is working to align its initiatives and develop a Statewide MTSS-I Framework and associated materials
demonstrating that a strong MTSS foundation will serve as a framework to support additional initiatives.
It was also reported that the TZ schools were overwhelmed with the impact of COVID-19, which reduced
their commitment to the SSIP initiative. TZ schools were not equipped to quickly and effectively respond to
the unexpected complexities of the impact of COVID-19 as they were not prepared to implement virtual
learning due to the general lack of training on the use of virtual formats as a primary instructional model and
quickly ensure that students had necessary electronic devices and Internet connectivity. These challenges
were exacerbated by fears associated with the spread of the illness, revolving quarantining of staff and
students and the social and emotional impact of isolation and loss of friends and family. Many TZ schools
did not have the capacity to implement MTSS as they were working to ensure the health and safety of their
students and staff while providing basic instruction.
Moving forward, NYSED will further engage teams in the current TZ, as well as scale-up to support
additional schools, through targeted support in the implementation of MTSS-I utilizing not only our
Partnership staff, but also the newly created team of coaches at the MTSS-I Center. Materials will be
adapted for both in-person and virtual use and all PD and resources provided to schools will include
strategies to support social and emotional needs of students and families.

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.
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If applicable, describe the action(s) that the State implemented to address any FFY 2018 SPP/APR
required OSEP response. (Please limit your response to 3000 characters without space):

During the clarification period, NYSED was asked COVID-19 related questions regarding its impact on
systems, practices, and outcomes. Additionally, NYSED was asked about our planning to scale-up our
SSIP/MTSS initiative. As discussed earlier in this report, NYSED is in the midst of expanding our TZ
districts and schools to approximately 50 districts and 100-150 schools in all regions of NY over the next
four years, supported by the SPDG grant and the creation of a Statewide MTSS-I Center.

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.

