
     
 

 

  
      

 

   

without space

Please limit your response to 1600 characters without space
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FFY 2019 Indicator B-17/C-11 Annual Performance Report (APR) Optional Template 

Section A: Data Analysis 

What is the State-identified Measurable Result (SiMR). (Please limit your response to 785 characters). 

Has the SiMR changed since the last SSIP submission? 

If “Yes”, provide an explanation for the change(s), including the role of stakeholders in decision-
making. (Please limit your response to 1600 characters without space). 

*Refer  to SPP/APR  Measurement  Language for  required information for  Phases  I-III  including  requirements  for S iMR,
baseline,  targets,  theory  of  action,  and components  of  the implementation and evaluation plan.



Progress toward the SiMR  

Please provide the data for the specific FFY list ed below  (expressed as  actual number and percentages).  

Baseline Data:   

Has the SiMR  target changed since the last SSIP submission?

FFY 2018  Target: FFY 2019  Target:

FFY 2018 Data: FFY 2019 Data:  

Was the State’s FFY  2019 Target Met?   

Did slippage1  occur?

2 

If applicable, describe the reasons for slippage.  (Please limit  your  response  to 1600 characters without 
space).  

1 The definition of slippage: A worsening from the previous data AND a failure to meet the target. The worsening also needs to meet certain thresholds to 
be considered slippage: 

1. For a "large"  percentage (10% or  above), it is considered slippage if the worsening is more than 1.0 percentage point. For example:
a. It is not slippage if the FFY 2019 data for Indicator  X are 32% and the FFY 2018 data were 32.9%.
b. It is slippage if the FFY 2019 data for Indicator X are 32% and the FFY 2018 data were 33.1%.

2. For a "small" percentage (less than 10%), it is considered slippage if the worsening is more than 0.1 percentage point. For example:
a. It is not slippage if the FFY 2019 data for Indicator  Y are 5.1% and the FFY 2018 data were 5%.
b. It is slippage if the FFY 2019 data for Indicator Y are 5.1% and the FFY 2018 data were 4.9%.

*Refer  to SPP/APR  Measurement  Language for  required information for  Phases  I-III  including  requirements  for S iMR,
baseline,  targets,  theory  of  action,  and components  of  the implementation and evaluation plan.



Optional:  Has the State collected additional data  (i.e., benchmark, CQI, survey)  that demonstrates  
progress toward the SiMR?    

 3 

If “Yes”, describe any additional data collected by the State to assess progress toward the SiMR.  
(Please limit  your  response  to 1600 characters without space).   

*Refer  to SPP/APR  Measurement  Language for  required information for  Phases  I-III  including  requirements  for  SiMR,
baseline,  targets,  theory  of  action,  and components  of  the implementation and evaluation plan.



 

       
        

4 

Did  the State identify any data quality concerns,  unrelated  to  COVID-19,  that  affected  progress 
toward  the SiMR   during  the reporting  period? 

If “Yes”, describe any data quality issues specific to the SiMR data and include actions taken to 
address data quality concerns. (Please limit your response to 3000 characters without space). 

*Refer  to SPP/APR  Measurement  Language for  required information for  Phases  I-III  including  requirements  for  SiMR,
baseline,  targets,  theory  of  action,  and components  of  the implementation and evaluation plan.



Did the State identify any data quality concerns directly related to the COVID-19 pandemic during the 
reporting period? 

If data for this reporting period were impacted specifically by COVID-19, the State must  include in the 
narrative for the indicator: (1) the impact  on data completeness, validity and reliability for the indicator; 
(2) an explanation of how COVID-19 specifically impacted the State’s ability to collect the data for the
indicator;  and (3)  any steps the State took to mitigate the impact of COVID-19 on the data collection.
(Please limit  your  response  to 3000 characters without space).

 5 

*Refer  to SPP/APR  Measurement  Language for  required information for  Phases  I-III  including  requirements  for  SiMR,
baseline,  targets,  theory  of  action,  and components  of  the implementation and evaluation plan.



 

  
   

Section B: Phase III Implementation, Analysis and Evaluation 

Is the State’s theory of action new or revised since the previous submission? 

If “Yes”, please provide a description of the changes and updates to the theory of action 
(Please limit your response to 1600 characters without space). 
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*Refer  to SPP/APR  Measurement  Language for  required information for  Phases  I-III  including  requirements  for  SiMR, 
baseline,  targets,  theory  of  action,  and components  of  the implementation and evaluation plan. 



     

  
     

Did the State implement any new (previously or newly identified) infrastructure improvement strategies 
during the reporting period?   

If “Yes”, describe each new (previously or newly identified) infrastructure improvement strategy and 
the short-term or intermediate outcomes achieved. (Please limit your response to 1600 characters without 
space).  

 7 

*Refer  to SPP/APR  Measurement  Language for  required information for  Phases  I-III  including  requirements  for  SiMR,
baseline,  targets,  theory  of  action,  and components  of  the implementation and evaluation plan.
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Provide a summary of each infrastructure improvement strategy that the State continued  to implement  
in the reporting period, including the short-term or intermediate outcomes achieved.  (Please 
limit  your  response  to 3000 characters without space).  

*Refer  to SPP/APR  Measurement  Language for  required information for  Phases  I-III  including  requirements  for  SiMR, 
baseline,  targets,  theory  of  action,  and components  of  the implementation and evaluation plan. 



 

  
    

9 

Provide a description of how the State evaluated outcomes for each improvement strategy and how the 
evaluation data supports the decision to continue implementing the strategy. (Please 
limit your response to 3000 characters without space): 

*Refer  to SPP/APR  Measurement  Language for  required information for  Phases  I-III  including  requirements  for  SiMR,
baseline,  targets,  theory  of  action,  and components  of  the implementation and evaluation plan.
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Provide a summary of the next steps for each infrastructure improvement strategy and the anticipated 
outcomes to be attained during the next reporting period. (Please limit your response to 3000 characters 
without space): 

*Refer  to SPP/APR  Measurement  Language for  required information for  Phases  I-III  including  requirements  for  SiMR,
baseline,  targets,  theory  of  action,  and components  of  the implementation and evaluation plan.



 
Did the State implement any new  (previously  or newly identified)  evidence-based practices?   

     
       

If “Yes”, describe the selection process for the new (previously or newly identified) evidence-
based practices. (Please limit your response to 1600 characters without space):  
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*Refer  to SPP/APR  Measurement  Language for  required information for  Phases  I-III  including  requirements  for  SiMR, 
baseline,  targets,  theory  of  action,  and components  of  the implementation and evaluation plan. 
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Provide a summary of the continued evidence-based practices and how the evidence-based practices 
are intended to impact the SiMR. (Please limit your response to 1600 characters without space): 

Describe the data collect ed to evaluate and monitor  fidelity of implementation and to assess practice 
change. (Please limit  your  response  to 1600 characters without space):  

*Refer  to SPP/APR  Measurement  Language for  required information for  Phases  I-III  including  requirements  for  SiMR,
baseline,  targets,  theory  of  action,  and components  of  the implementation and evaluation plan.
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Describe the components (professional development activities, policies/procedures revisions, and/or 
practices, etc.) implemented during the reporting period to support the knowledge and use of selected 
evidence-based practices. (Please limit your response to 1600 characters without space): 

*Refer  to SPP/APR  Measurement  Language for  required information for  Phases  I-III  including  requirements  for  SiMR, 
baseline,  targets,  theory  of  action,  and components  of  the implementation and evaluation plan. 



 

 

 
 

  

 
Section C:  Stakeholder Engagement   

14 

Describe the  specific strategies implemented to engage stakeholders in key improvement efforts. 
(Please  limit  your  response  to 3000 characters without space):  

*Refer  to SPP/APR  Measurement  Language for  required information for  Phases  I-III  including  requirements  for  SiMR, 
baseline,  targets,  theory  of  action,  and components  of  the implementation and evaluation plan. 



 

  

   
     

15 

Were there any concerns expressed by stakeholders during engagement activities? 

If “Yes”, describe how the State addressed the concerns expressed by stakeholders. 
(Please limit your response to 1600 characters without space): 

*Refer  to SPP/APR  Measurement  Language for  required information for  Phases  I-III  including  requirements  for  SiMR,
baseline,  targets,  theory  of  action,  and components  of  the implementation and evaluation plan.



 
 

  
      

 
 

16 

If applicable, describe the action(s) that the State implemented to address any FFY 2018 SPP/APR 
required OSEP response. (Please limit your response to 3000 characters without space): 

*Refer  to SPP/APR  Measurement  Language for  required information for  Phases  I-III  including  requirements  for  SiMR, 
baseline,  targets,  theory  of  action,  and components  of  the implementation and evaluation plan. 


	FFY 2019 Indicator B-17/C-11 Annual Performance Report (APR) Optional Template
	Section A:  Data Analysis
	Section B: Phase III Implementation, Analysis and Evaluation
	Section C: Stakeholder Engagement


	Changes to SiMR: [No]
	SSIP changes explanation: 
	SiMR Baseline Data: 1,824, 8.33%
	FFY 2018 SiMR Target:  50% 
	FFY 2018 Data: 1,609, 11.1%
	FFY 2019 SiMR Target: 50% 
	FFY 2019 Data: Not Available
	Chages to SiMR target: [No]
	FFY 2019 SiMR met: [No]
	Did slippage occur: [No]
	Reasons for slippage: The SBA was not administered in FFY 2019 due to the COVID-19 pandemic.  Therefore, data is not available to determine if the target was met or if there was slippage.

	Optional - Additional SiMR data collected: [Yes]
	Additional SiMR data collected: Yes, the HIDOE collected benchmark data from school-administered i-Ready and Star assessments for a limited analysis of progress toward SiMR during the FFY 2018 and FFY 2019 through the Longitudinal Data System (LDS).   The LDS provides reports and dashboards where teachers and administrators can access data about student academic progress and performance. The following reflects the percent of students in the SiMR for whom data was collected:

FFY 2018 (at or above grade level of SIMR population):
-Grades 3 and 4 combined (N=1,266), 13.89% 
-Grade 3 (N=641), 18.62%
-Grade 4 (N=625), 8.98%

FFY 2019 (at or above grade level of SIMR population):
-Grades 3 and 4 combined (N=0), Data Unavailable 
-Grade 3 (N=0), Data Unavailable
-Grade 4 (N=829), 13.77%
        Source: HIDOE Longitudinal Data System (LDS), 12/23/2020

Due to COVID-19, there are no i-Ready or Star assessment results for grade 3 during FFY 2019.  However, longitudinal data analysis indicates there was a 4.79% increase of students performing at or above grade level for grade 4.  This is a significant increase in student performance toward the SiMR which is an indication that the HIDOE is on the right track regardless of the limited data available.


	Unrelated COVID data quality: [No]
	General data quality issues: 
	COVID-19 data quality: [Yes]
	COVID-19 data quality narrative: Due to the COVID-19 pandemic, the HIDOE was unable to administer the SBA, the key assessment used to determine progress toward the SiMR.  During the annual timeframe dedicated to administering the SBA, all students were provided enrichment opportunities via remote instruction.  The lack of in-person instruction precluded the administration of the SBA.  The SBA is not an assessment that can be delivered remotely with validity and reliability. 

Although the HIDOE was unable to administer the SBA to collect data for the key indicator, the HIDOE collected benchmark data from school-administered i-Ready and Star assessments for a limited analysis of progress toward SiMR during the FFY 2019.  It should be noted that, in FFY 2019 benchmark assessments were administered by some schools, and those that did were able to choose benchmark assessments at their discretion.  In a "Language and Literacy" teacher survey (N=884), conducted February, 2021, 80.3% of teachers administered the i-Ready, 15.3% Star, and 4.4% DIBELS for progress monitoring.  To collect performance data statewide, i-Ready and Star benchmark assessments were most commonly used and captured in the LDS and available for analysis.  

To mitigate the impact of COVID-19 on data collection, schools were mandated to use universal screening as part of the implementation of the Hawaii Multi-Tiered System of Support (HMTSS) with the intention of  addressing ELA and Mathematics intervention and acceleration needs for grades K-12students.  Universal screening data is automatically uploaded into the LDS for reporting where teachers can access the LDS Multiple Measures Student Screening (MMSS) Report and information on students' trajectory for success of standards-mastery. 

Due to school closure during FFY 2019, the HIDOE was challenged in its ability to gather complete data regarding Evidence-Based Practices (EBP) fidelity implementation which involves direct observation and completion of a fidelity checklist by a trained evaluator.  The HIDOE surveyed teachers on their capacity to implement evidence-based literacy practices (Language and Literacy survey addressed in EBP's Section of this report).  Based upon survey results and student outcomes, the HIDOE plans to implement a statewide systemic professional development that specifically addresses EBP fidelity implementation data where observations are completed virtually or recorded for evaluator review.  The HIDOE has applied for the Special Education State Personnel Development Grant (SPDG) dated March 9, 2021 to advance this initiative.  However, in the event the grant is not awarded, the HIDOE is committed to implementing this statewide systemic professional development via a pilot program with plans to scale implementation statewide.  Data gathered will include both teacher and student performance.  On a final note, the HIDOE is restructuring its Professional Learning Communities (PLCs) to focus on supporting teachers in oral language development and foundational literacy and will be facilitated by CA teams composed of a speech-language pathologist and a CA resource teacher.  The administration of benchmark assessments is built into this training. 

	Changes to theory of action: 
	Revised theory of action: [No]
	New infrastructure improvement strategies: [Yes]
	New infrastructure improvement strategy narrative: Knowing that early literacy knowledge is strongly and reciprocally influenced by children's oral language proficiency, the HIDOE implemented the following improvements: 

Speech Language Pathologist (SLP) and 619 Coordinators PLCs 
The seven Preschool 619 coordinators and seven SLPs formed a PLC to delve deeper into the foundational language skills needed to advance literacy for prekindergarten.  This PLC focused on utilizing preschool assessment information to guide instructional practices that build language/literacy skills.  The outcome is a redesigned speech and language assessment template to reflect critical language/literacy skills and the support needed.

Specially Designed Reading Instruction Pilot Professional Learning across Tri-Level 
The HIDOE provided intensive Professional Learning (PL) for resource and classroom teachers to improve language/literacy instruction consisting of five workshops with classroom application.  The outcome is improvement in sixteen participants' understanding and implementation of literacy instruction, specially-designed instruction, and explicit instruction as measured by pre/post assessments and fidelity checks. 

IDEA Part B Funds
The HIDOE initiated the planning process to ensure IDEA Part B funds directly address the SSIP improvement activities in each CA.  The outcome is a CA Project Plan addressing fiscal management, utilization of staff, and services that is redesigned to directly align with literacy outcomes for their SiMR population. 
  
Comprehensive Literacy State Development (CLSD) Grant 
To address the needs of students that have the most significant gaps in literacy proficiency, six CAs have been sub awarded the CLSD grant funds to develop comprehensive literacy plans aligned with the Hawaii State Literacy Plan. https://www.hawaiip20.org/wp-content/uploads/2020/10/Hawaii-State-Literacy-Plan_WEB.pdf.

	Continued infrastructure improvement strategy narrative: The HIDOE continued to implement the following infrastructure improvement strategies:

Inclusive Practices (IP) establishes a clear vision and expectations for all schools.  Over the past three school years, the HIDOE in collaboration with Stetson and Associates conducted inclusive practices implementation training and consultation to schools statewide.  The short-term or intermediate outcomes achieved are as follows:

-FFY 2019 least restrictive environment (LRE) is 47.95% of students with disabilities aged 6 through 21 are in the general education class 80% or more of the day.  This is a 10.62% increase from FFY 2016 baseline.
-Online Inclusive Practices Courses which include training on classroom accommodations and differentiated instruction are available through the HIDOE professional development platform (PDE3).  
-Professional Learning Network (PLN) members increased from 35 to 50 members. 
-Participating schools increased from 30 to 50 schools.

HMTSS Implementation ensures a fluid continuum of integrated and comprehensive supports.  The core of HMTSS is the implementation of a continuum of EBPs that result in improved outcomes for all students.  The short-term or intermediate outcomes achieved are as follows:
-All CAs were trained. 
-The Student Services Branch provided direct intensive training to three cohorts of 10 schools each.    

Hawaii State Special Education Conference builds teacher capacity to improve outcomes for students with disabilities (SWD).  The Exceptional Support Branch (ESB) partnered with the Office of Curriculum and Instructional Design to provide PL on EBP.  The short-term or intermediate outcomes achieved are as follows:
-1,172 participated in the Summer/Fall 2019 Conferences. 
-Summer 2020 Conference was canceled due to the COVID-19 pandemic and will be rescheduled as soon as it is safe to do so. 

Special Education Mentor Pilot supports professional growth of new special education teachers.  The HIDOE provides ongoing support through a statewide Teacher Induction and Mentoring Program.  The vision is every beginning teacher is supported through a required comprehensive three-year program.  The short-term or intermediate outcomes achieved are as follows:
-74% (223/300) of HIDOE's special education beginning teachers worked with a special education mentor.
-The special education mentors worked with 91 schools and served 4,091 students with special needs.

Monthly Mandatory Meetings ensures effective tri-level communication and collaboration.  The ESB conducted mandatory monthly meetings with the District Educational Specialists (DESs) who are responsible to provide support to CA schools to ensure a free appropriate public education (FAPE) for students with disabilities.  The short-term or intermediate outcomes achieved are as follows:
-DESs were kept abreast of issues, challenges, and successes relating to the provision of special education and related services in light of the impact of COVID-19.  
	State evaluated outcomes: The following is a description of how the State evaluated outcomes for each improvement strategy and how the evaluation data supports the decision to continue implementing the strategy:

IP - Increase in students' being educated in the general classroom 80% or more of the day indicates inclusive practices and the scale-up initiative is effective and should continue.  PDE3 data of Online Inclusive Practices Courses which include EBPs shows an increase in teachers trained in EBPs.  An annual count of PLN members indicates there are more individuals with expertise in the CAs to provide support to schools. Increasing the extent students with disabilities are educated in the general education classroom increases access to grade level curriculum and evidenced based literacy instruction.  

HMTSS Implementation - Data indicates all 15 CAs in the HIDOE received training in HMTSS and there will be continued training in subsequent FFYs to ensure all schools understand and implement HMTSS.

Hawaii State Special Education Conference (EBPs) - Registration data indicated 1,172 participated in the Special Education Conference (Summer) which was a decrease from 1,491 participants in FFY 2018 (Summer and Fall). The decrease in participation was due to the HIDOE not conducting the Special Education Conference in the Fall of 2019.  Plans to conduct the training in Spring of 2020, were canceled due to COVID-19 in March, 2020.  It is an assumption that when teachers receive basic foundational training in EBPs the result is an increase in implementation as well.

Special Education Mentor Pilot - Data gathered from the Online Mentor Interaction log and the SY Hawaii Teacher Induction Center (HTIC) Survey reported 94% of all new special teachers feel that working with the mentor positively influenced their practice, 95% report that their mentor has impacted their decision to stay in the profession.  The positive survey results indicated new special education teachers are supported by the HIDOE and plan to remain in the profession.  The retention of qualified special education teachers has improved which therefore impacts the quality of instruction provided to students.

Monthly Mandatory Meetings - The DESs are responsible for providing technical assistance and support to CA schools to ensure a FAPE for students with disabilities.  The data used for evaluation purposes includes the annual State Performance Plan (SPP)/APR and the SSIP.  Data sources indicate improvement and slippage is addressed in statewide initiatives and CAs activities as documented in their CA Project Plan.

The HIDOE understands the evaluation data is considered soft data as it only provides a correlation between the aforementioned continued improvement strategies and the impact on the SSIP.  Therefore, the HIDOE plans to shift its efforts in providing PL as described in the next section so that there is direct alignment between PL and teacher and student performance.

	Infrastructure next steps: The HIDOE will use existing opportunities and supports already in place to support the SSIP activities and outcomes.   

Formation of DES Workgroups - DES workgroups were formed to focus on assessment and programming for high incidence populations to build capacity within the CAs.  The workgroups will build capacity at the CA by focusing on use of evidence-based interventions in literacy and math for students with less severe disabilities (to include the SiMR population). 

Focused Technical Assistance - With the onset of the pandemic, the HIDOE needed to build capacity at the CA around problem solving issues in a timely manner.  It focused on providing direct and personalized technical assistance (TA) to each CA with attention to schools identified as target schools for improvement based on the performance of SWD.  The level of support includes analysis of root causes, identification and implementation of appropriate evidence-based interventions, and alignment of resources.  Using communities of practice around evidence and best practices, providing collaboration opportunities, and problem-solving activities; the expected outcome is the CA will continue to use these processes to inform interventions and next step support schools on special education issues.  The ESB is currently using various data points and the DES's feedback to identify TA effectiveness and continued improvement.  

New PL Model - The ESB identified and used a different approach to training.  An application for a SPDG grant was submitted to focus on activities to directly improve the outcomes of the SiMR population.  The intention is to develop and implement effective PL models that increase the use of evidence-based language/literacy strategies in preschool through elementary classrooms for students with disabilities, and to provide family literacy programs that increase language/literacy.  By implementing evidence-based language and foundational literacy strategies with fidelity, improving parent and child language/literacy interactions, and establishing a sustainable system to achieve this, it is intended that there will be improved student proficiency on language/literacy assessments.  PL will be based upon extant research on effective professional development (Darling-Hammond, Hyler, Gardner, 2017).  Evidence-based language/literacy strategies will be selected based on What Works Criteria and Institute of Education Sciences recommendations.  Assessments, observations, and fidelity checklists will be used to evaluate teacher performance and expected outcomes for the SiMR population.  

Statewide Benchmark/Interim Assessment Implementation - The HIDOE is working with the National Center on Educational Outcomes to explore next steps on improving statewide literacy benchmark testing.  This work will inform system improvement activities needed to guide practices around use of data to inform instruction and increase student outcomes.  It will include an assessment inventory that provides detailed data on current benchmark assessment tools and practices in the targeted CAs.  It is intended to continue into the next school year and aligns with the SPDG strategies. 
	New EBP: [Yes]
	New EBP narrative: To ensure the accurate selection of EBPs, the HIDOE took the opportunity to assess teachers' current knowledge surrounding language/literacy development and EBPs.  A Language/Literacy survey was sent to CA resource teachers and prekindergarten to grade 4 teachers to collect information on training, EBP selection and usage.  The response rate for prekindergarten teachers was 62% (178/288), kindergarten to grade 4 teachers 23% (884/3,849), and special education resource teachers was 61% (112/185).  The survey revealed the following information about teacher knowledge and skills. 

Special Education Preschool Teachers Knowledge and Skills 
53% reported no formal training in Language development 
52% reported no formal training in Literacy development

K-4 Teachers Knowledge and Skills 
37% reported no formal training in reading for struggling learners

Resource Teachers Knowledge and Skills
50% reported no formal training in Language development 
45% reported no formal training in Literacy development 
62% reported no formal training in coaching and mentoring 

The survey results also showed a need for additional training in language/literacy development. 

Special Education Preschool Teachers want to learn more about:
93% Alphabet knowledge
50% Phonological awareness
49% Expression: Narrative Retell 
48% Comprehension: Dialogic Reading

K-4 Teachers want to learn more about:
43% Collaborative strategic reading 
43% Peer assisted learning strategies 
36% Use of connected text 
32% Strategies to make inferences 

These data reveal to the HIDOE a need to prioritize intensive PL in science of reading, oral language and early literacy development to teachers serving our students as a necessary next step to ensure accurate selection of EBPs to impact the SiMR.






	Continued EBP: Pursuant to the HIDOE's tri-level empowerment model, schools select the EBPs that best meet their student's needs.  To better support CAs and schools, the HIDOE reviewed the various EBPs currently being implemented and how EBP effectiveness was being monitored.  

The Language/Literacy survey revealed the following EBPs used by:  

Special Education Preschool Teachers 
93% Alphabetic Knowledge 
83% Phonological awareness
80% Comprehension:  Dialogic Reading 
78% Print Knowledge
69% Expression:  Narrative Retell
68% Comprehension: Vocabulary Instruction 
67% Emergent Writing

K-4 Teachers
86% Build prior knowledge and connection to text
84% Conversations while reading (Dialogic Reading)
76% Vocabulary instruction 
66% Repeated reading with corrective feedback
64% Word recognition 
52% Strategies to make inferences
43% Use of connected text 
37% Root words
32% Collaborative strategic reading

An area of improvement was identified through survey data showing 26% of Special Education preschool teachers and 17% of K-4 teachers assess for progress on a monthly basis.  All other teachers reported monitoring less frequently or as needed.  This concern will be addressed through support from NCEO (as described above). 

Implementation of EBPs with fidelity using the right dosage is critical for improvement in student performance, this along with the lack of consistent progress monitoring and implementation data indicates this is not occurring, resulting in poor results.  Therefore, the HIDOE will be implementing a statewide systemic PL model that specifically addresses these factors along with oral language and foundational literacy.  The HIDOE has applied for the SPDG, however, in the event the HIDOE is not awarded the SPDG grant, it is committed to moving forward with providing statewide systemic PL in that area.   


	Evaluation and fidelity: Given the scope of the SSIP, tri-level barriers and finally the impact of COVID-19, the HIDOE was not able to gather complete data regarding fidelity implementation.  The HIDOE will continue in current activities addressing statewide needs.  In addition, to focus on the evaluation and monitoring of implementation fidelity, a new PL model will be implemented. This model will initially focus on five CAs prior to full statewide delivery.  It will address the following oral language and foundational literacy objectives:

1. Implement evidence-based PL, focusing on job-embedded coaching and collaboration between coaches (resource teacher/SLPs) and teachers; 
2. Increase fidelity of evidence-based oral language and foundational literacy strategies in PreK-grade 4;
3. Increase the overall capacity (in both content knowledge and number of qualified personnel) of coaches and teachers within HIDOE to provide evidence-based oral language and foundational literacy instruction; and
4. Increase home literacy activities through parent and community partnerships.

The new PL model will focus on providing intensive training to all elementary schools in five CAs over the course of five years with plans to scale statewide in subsequent years.  Year (Y) one will be dedicated to planning with external stakeholders and the University of Hawaii at Manoa.  The following is the projection and timeline of the new PL implementation plan: 

Number of Elementary Schools
Y2 (N=10)
Y3 (N=19)
Y4 (N=20)
Y5 (N=20)
Total (N=68)

Number of Teachers
Y2 (N=26)
Y3 (N=50)
Y4 (N=50)
Y5 (N=52)
Total (N=178)

Number of Students (SiMR)
Y2 (N=155)
Y3 (N=295)
Y4 (N=295)
Y5 (N=311)
Total (N=1,059)

The HIDOE has applied for a SPDG to support the implementation of the new PL model. 



	Support EBP: In addition to the new activities highlighted in previous sections of this report, the ESB has redesigned all PL materials to make them accessible on demand via our internal website.  Memos, training modules and resource guidelines are now available to all the HIDOE staff.    

Guidance Memos:
Specially Designed Instruction and Distance Learning for Students with Disabilities 
Homebound Placement and Provision of Services for Students with Disabilities Memo 
Extended School Year Services for Students with Disabilities Memo 
Reopening of the School Year Requirements for Students with Disabilities Memo 
Addressing the Impact of COVID-19 Implementation Guidelines for Students with Individualized Education Programs and Section 504 Plans 
Quarterly Professional Learning Communities for Special Education Teachers of Students with Significant Disabilities 
Fourth Quarter Individualized Education Program Progress Reports Documentation Requirements for Students with Special Needs During      School Closures 
Provision of Free Appropriate Public Education for New and Transfer Students During School Closures 
Documentation Requirements for Students with Special Needs During School Closures 
Programming and Timelines for Students with Special Needs During School Closures 
COVID-19 Impact Services  

Training Modules and Resource Guidelines:
SPED:  COVID-19 Impact Services - IDEA
SPED:  COVID-19 Impact Services - Section 504
SPED:  Reopening Schools - Students with Disabilities Return to Learn
Distance Learning Readiness - Continuity of Learning Tech Integration Resources
Distance Learning Readiness - Training Opportunities and Recordings
Distance Learning Readiness - Teaching and Learning Resources
SPED:  Addressing Learning Loss and Provision of COVID-19 Impact Services
SPED:  Addressing IEP Goals via Distance Learning

	Stakeholder Engagement: The HIDOE experienced increased opportunities to engage in the Leading by Convening (LbC) process with the unexpected challenges that the pandemic brought.  The need to share information, engage in dialogue from varying perspectives, and work together to address these challenges led to at least a monthly collaboration meeting with several family and community partners.   This collaboration resulted in common understanding of the IDEA expectations during the school closure.  Several parent friendly infographics related to distance learning, IEP implementation and learning loss were collaboratively developed, disseminated and publicly posted.  The HIDOE used virtual meetings and webinars to collaborate with the following family and community partners across all islands: 

The Special Education Advisory Council (SEAC) is the State IDEA advisory panel. 

Special Parent Information Network (SPIN) is co-sponsored by the Disability and Communication Access Board and the HIDOE and provides technical assistance and training to parent(s)/legal guardian(s) of students with disabilities. 

Leadership in Disabilities & Achievement of Hawaii (LDAH) is the Parent Training and Information Center for the State.

Community Children's Councils (CCCs) is led by the HIDOE's office of Family Engagement and provides agencies and families in each HIDOE district with technical assistance and service coordination. 

Hawaii's State Council on Developmental Disabilities (DD Council) engages communities in advocacy, capacity-building, and systemic change activities.  It promotes self-determination for individuals with developmental disabilities and their families by contributing to a comprehensive service system that is person-centered and family-directed.

In addition to the pandemic related infographics, the SEAC and the SPIN worked with the HIDOE to develop additional parent infographics titled: 
-I Can Help my Keiki Learn to Read
-Medicaid Claiming
-School Health Services 
-Inclusive Education 

Continued efforts this year to focus on literacy is evidenced by a draft Dialogue Guide on 3rd Grade Literacy and draft infographic with statistics on early literacy.  The HIDOE also worked alongside both the LDAH and the SPIN in the planning, development and provision of parent training.  This work resulted in the following HIDOE co-presentations at the 2020 SPIN Conference for parents: 
-COVID 19 and Virtual IEPs
-Emotional Well Being 
-Autism Supports 
-Transition to Preschool 

The co-development of Family Engagement online training materials is also in progress.  Three draft modules titled:  The Importance of Parents as Partners,  A Quick Review of IDEA and What Parents Need to Know, and Inclusive Education are going through a final vetting process and expected to be available to parents this summer.  

Collaboration work continued among the HIDOE partners as well.  The DES from across the state meet monthly for updates on new practices, programs and resources.  These meetings have recently been repurposed to facilitate more participant interaction and engagement by incorporating small breakout topical sessions and adding PLC/workgroup time on the agenda.  

	Stakeholders concerns addressed: Community and family partners have shared ongoing COVID-19 pandemic related concerns with HIDOE.  The concerns shared primarily relate to school home communication, expectations for IEP implementation and returning to school.  At the very onset of the concerns, the HIDOE brought these valuable partners to the table to assist in reviewing newly created guidance to schools related to the many challenges the pandemic brought.  The HIDOE continues to meet with this group of stakeholders each month in an effort to collaboratively address ongoing and new concerns.  One tangible outcome of this collective work can be found on the HIDOE Special Education webpage at: https://www.hawaiipublicschools.org/TeachingAndLearning/SpecializedPrograms/SpecialEducation/Pages/home.aspx

The HIDOE Special Education Director also serves on the SEAC leadership team and attends all the SEAC meetings where concerns are shared.  The HIDOE ESB specialists work with the CA and school staff to follow-up on individual concerns that have unique circumstances.  The HIDOE ESB works with the SEAC to address issues that present as possible systemic challenges. The SEAC'ds identified focus areas FFY 2020, in order of priority, are:

1. COVID-19 Impact Services - addressing skill loss 
2. General Supervision - comprehensive and integrated approach to oversee IDEA implementation 
3. Scaling Evidence-Based Practices - implementation training and accountability of elementary literacy interventions 
4. Extended School Year Services 
5. Fiscal Accountability 
6. Preschool Education - service delivery models and settings

The SEAC's work for FFY 2020 will focus on reviewing the above program components to assist in identifying challenges, opportunities and solutions impacting outcomes for all students including the SiMR population.  


	Stakeholders concerns: [Yes]
	FFY 2018 required OSEP response: Not applicable
	FFY 2019 SiMR: The Hawaii State Department of Education (HIDOE) SiMR is to improve ELA/Literacy outcomes for students with disabilities identified in the categories of Other Health Disability (OHD), Specific Learning Disability (SLD), and Speech or Language Disability (SoL) in grades 3 and 4.  The HIDOE's key measures (proficiency and growth) for the State Systemic Improvement Plan (SSIP) are:
1. The percentage of 3rd and 4th grade students, combined, with eligibility categories of OHD, SLD, and SoL who are proficient on the Smarter Balanced Assessment (SBA) for English Language Arts (ELA)/Literacy; and 
2. The Median Growth Percentile (MGP) of 4th grade students with eligibility categories of OHD, SLD, and SoL on the SBA for ELA/Literacy.




