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FFY 2019 Indicator B-17/C-11 Annual Performance Report (APR) Optional Template
Section A:

Data Analysis

What is the State-identified Measurable Result (SiMR). (Please limit your response to 785 characters).
without space

To increase the literacy proficiency of students with disabilities in K-3rd grade, as measured by a decrease in
the percentage of third grade students with disabilities scoring below proficiency on Delaware’s statewide
assessments.

Has the SiMR changed since the last SSIP submission?

No
If “Yes”, provide an explanation for the change(s), including the role of stakeholders in decisionmaking. (Please
Please limit your response to 1600 characters without space).
space

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.
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Progress toward the SiMR
Please provide the data for the specific FFY listed below (expressed as actual number and percentages).
Baseline Data: 74.69%
Has the SiMR target changed since the last SSIP submission?
FFY 2018 Target: 67.69%
FFY 2018 Data:

77.94%

No

FFY 2019 Target: 67.69%
FFY 2019 Data:

N/A

Was the State’s FFY 2019 Target Met? No
Did slippage 1 occur? No
If applicable, describe the reasons for slippage. (Please limit your response to 1600 characters without
space).

1
The definition of slippage: A worsening from the previous data AND a failure to meet the target. The worsening also needs to meet certain thresholds to
be considered slippage:
1. For a "large" percentage (10% or above), it is considered slippage if the worsening is more than 1.0 percentage point. For example:
a. It is not slippage if the FFY 2019 data for Indicator X are 32% and the FFY 2018 data were 32.9%.
b. It is slippage if the FFY 2019 data for Indicator X are 32% and the FFY 2018 data were 33.1%.
2. For a "small" percentage (less than 10%), it is considered slippage if the worsening is more than 0.1 percentage point. For example:
a. It is not slippage if the FFY 2019 data for Indicator Y are 5.1% and the FFY 2018 data were 5%.
b. It is slippage if the FFY 2019 data for Indicator Y are 5.1% and the FFY 2018 data were 4.9%.

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.
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Optional: Has the State collected additional data (i.e., benchmark, CQI, survey) that demonstrates
progress toward the SiMR? Yes
If “Yes”, describe any additional data collected by the State to assess progress toward the SiMR.
(Please limit your response to 1600 characters without space).

Academic screening data have been collected from five schools to gauge changes in student performance,
although only in 2018-19 did we have data for the full year. As participating schools used different screening
instruments, we collected data on the percentage of students at high, moderate, and no risk. The first round of
2019-20 screening data were collected and reported in September 2019, but the spring 2020 administration
did not occur. We are not certain at this time as to the availability of 2020-21 student screening data.
Professional learning (PL) data were collected from participants to assess the impact of Delaware Early
Literacy Initiative (DELI) and MTSS training and coaching on participants’ knowledge and skills to provide
evidence-based early literacy instruction and to support MTSS implementation. Data were collected from
training evaluations, the annual Participating Personnel Survey (PPS), and administrator and literacy coach
interviews.
The PPS is administered in May each year. Participants are asked to rate the quality, relevance, usefulness,
and impact of SSIP training and coaching, the impact on school implementation teams’ MTSS knowledge and
skills, teachers' knowledge and use of early literacy practices, and district and school support for early literacy
instruction.
Fidelity of implementation data were collected to ensure SSIP training and coaching were provided with
fidelity and of the quality expected. Fidelity of MTSS and early literacy instruction were also collected to
determine how well the evidence-based interventions were implemented by participating schools. The fidelity
of implementation for literacy instruction was impacted by the pandemic, so only the first round of 2019-20
data were collected. No further data were collected. MTSS fidelity of implementation data were collected
virtually in summer 2020.

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.
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Did the State identify any data quality concerns, unrelated to COVID-19, that affected progress
toward the SiMR during the reporting period? Yes
If “Yes”, describe any data quality issues specific to the SiMR data and include actions taken to
address data quality concerns. (Please limit your response to 3000 characters without space).

There are no concerns about the quality of data we have been able to access. Our concerns relate to issues
such as the lack of student assessment data and teachers and administrators having sufficient time to
participate in professional learning activities. Also, we are concerned about increasing the burden related to
evaluation for teachers and administrators dealing with high amounts of stress and challenges to teaching in
a virtual environment.

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.

5
Did the State identify any data quality concerns directly related to the COVID-19 pandemic during the
reporting period? Yes
If data for this reporting period were impacted specifically by COVID-19, the State must include in the
narrative for the indicator: (1) the impact on data completeness, validity and reliability for the indicator;
(2) an explanation of how COVID-19 specifically impacted the State’s ability to collect the data for the
indicator; and (3) any steps the State took to mitigate the impact of COVID-19 on the data collection.
(Please limit your response to 3000 characters without space).

The most significant data quality concern due to the pandemic is the lack of 2020 SBAC and DCAS-ALT1
data used to inform the SiMR. Other impacts of the pandemic included fewer and different types of PL
provided, incomplete teacher early literacy fidelity of implementation data, and incomplete student screening
data.
Between March and June 2020, the amount of PL provided decreased in recognition of the demands placed
on teachers to adapt to a virtual environment and to deal with the pandemic-related stress. This also impacted
our ability to collect the second wave of teacher early literacy fidelity of intervention data. The school-level
MTSS fidelity of intervention data were collected, although it was delayed until summer 2020 and conducted
virtually, rather than face-to-face as in previous administrations. Last, in 2018-19, we had just instituted a
process to gather indicators of accurate and reliable student screening data (the percentage of student at
high, moderate, and no risk), as well as the percentage of students receiving tiered instruction to complement
the statewide SBAC assessment is our only measure of student performance. However, we were only able to
collect the baseline fall 2019 data.
While there is nothing we can do about the lack of student assessment data for this reporting period, our
method of providing professional learning changed significantly. By shifting to virtual training and coaching,
participants are ble to participate at times convenient to them. Virtual courses on early literacy and literacy
leadership were offered in fall 2020 and spring 2021, and two book studies on MTSS are underway at the time
of this report.

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.
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Section B:

Phase III Implementation, Analysis and Evaluation

Is the State’s theory of action new or revised since the previous submission?

No

If “Yes”, please provide a description of the changes and updates to the theory of action
(Please limit your response to 1600 characters without space).

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.
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Did the state implement any new (previously or newly identified) infrastructure improvement strategies
during the reporting period? Yes
If “Yes”, describe each new (previously or newly identified) infrastructure improvement strategy and
the short-term or intermediate outcomes achieved. (Please limit your response to 1600 characters without
space).

Extensive effort focused on the creation of new standards and governance improvement strategies related to
the development, establishment, and implementation of DE's MTSS. Through extensive stakeholder
engagement since 2018, the DE DOE developed MTSS regulations, approved by the DE State Board of
Education in October 2020, and go into effect July 2021. DE SSIP staff and partners were instrumental in the
development of the regulations and accompanying resources.
To support implementation, the DE SSIP created and disseminated numerous resources. An MTSS website
(https://www.doe.k12.de.us/Page/4255) was created to disseminate these resources.
As discussed in more detail later in this report, these resources were developed with input and guidance from
the MTSS Advisory Council (AC), MTSS Leadership and Reviews Team, and Core Team. The MTSS AC is
composed of district and school personnel, family representatives, community agencies, DE DOE personnel,
and SSIP staff. Evaluation feedback from the AC indicate the materials are of high quality, relevant, and
useful. As these resources have just been completed in the last few months, no other outcome data are
available. It is expected that these resources will enhance MTSS implementation across Delaware.
New PL improvement strategies included the use of virtual courses and book studies. The first early literacy
virtual course was held in fall 2020, with 12 completers. In January 2021, a series of virtual PL events to
support early literacy leadership began. Two book studies are also currently underway, with 130 state,
district, and school level personnel enrolled. “Integrated MTSS, Blending RTI and PBIS” is oriented to district,
school, and DDOE staff and “Leading Equity Based MTSS” is designed for school staff. Evaluation data
suggest the PL has increased participants’ knowledge of early literacy and MTSS.

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.
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Provide a summary of each infrastructure improvement strategy that the State continued to
implement in the reporting period, including the short-term or intermediate outcomes achieved.
(Please limit your response to 3000 characters without space).

Continued infrastructure improvement strategies included a focus on governance, standards, accountability,
monitoring, professional learning (PL) strategies, and family involvement.
The MTSS Leadership Team (LT) is led by Jalee Pernol of Exceptional Children Resources and Pam Alfaro,
of Curriculum, Instruction, and PD. Other members include other staff from those two divisions, the American
Institutes for Research (AIR) PL staff, the DE Parent Information Center (PIC) Director, and external
evaluator. This group is responsible for overseeing PL on MTSS and early literacy. In December 2019,
Steven Goodman, with MiMTSS, facilitated a planning session on the alignment of PBIS and MTSS for the
MTSS LT that set the stage for future alignment work. Qualitative data from the DE MTSS AC indicates the
MTSS LT has been effective in guiding the PL.
The MTSS AC played a big role in supporting SSIP work related to governance, standards, accountability,
and monitoring. The MTSS AC (with 65 stakeholders) met 4 times this reporting period, averaging 30
participants. The MTSS AC includes personnel from the DE DOE, districts and schools, community agencies,
SSIP staff, and family representatives. The AC meetings included a review the SiMR, and reviews and
feedback on the MTSS Implementation Guide and other resources. Evaluation data suggest MTSS AC
members felt they were valued and their input was used to shape MTSS policy.
The DE SSIP team supported PL through the use of training, coaching, fidelity data collection, and action
planning. During 2019-20, 7 literacy trainings were conducted for 2 charter schools and 1 district with 3
participating schools. Training was on the essential components of a MTSS framework, scaffold and support
struggling learners, explicit instruction and modeling, whole group and small group instruction, using data to
form differentiated instructional reading groups, teaching foundational reading skills in K – 2, teaching
academic content and literacy to English Learners, and effective behavioral strategies for supporting small
group instruction.
AIR staff provided sustained, job embedded coaching to support early literacy and/or MTSS implementation
in 3 elementary schools in 1 district, a 2nd school district, and 4 charter schools. In 2019-20, there were 63
early literacy coaching contacts and 45 MTSS coaching contacts. Minimal coaching was provided between
March and June 2020. Between July 2020 and February 2021, there were 27 early literacy coaching contacts
and 35 MTSS coaching contacts. Evaluation data indicate the DELI training and coaching was high quality,
relevant, and useful, and impacted participants’ early literacy knowledge and skills.
In summer 2020, MTSS fidelity data were collected virtually from 3 schools in the 1 SSIP district and from 4
charter schools. SSIP coaches facilitated the MTSS fidelity conversations using their fidelity data for action
plan development. Outcome data are shared in the next question.
The DE PIC supported the SSIP family engagement activities to increase parents understanding of MTSS
and early literacy, including the development and dissemination of 5 webinars, 2 videos, and 42 resources
documents.

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.
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Provide a description of how the State evaluated outcomes for each improvement strategy and how the
evaluation data supports the decision to continue implementing the strategy. (Please
limit your response to 3000 characters without space):

MTSS AC: Evaluation data from AC members found they perceived the MTSS AC meetings to be high
quality, their views were listened to and honored, and there were opportunities for collaboration.
PL: Training and job-embedded coaching output data were collected via a Google Form, allowing real time
analyses. Data were analyzed continually to inform the MTSS LT of the PL type and frequency.
An average of 33 people attended in the 7 DELI trainings ranging from 16 to 58, with a total of 230
participants. Feedback on the effectiveness of SSIP training was gathered in May 2020 on the PPS.
Respondents agreed that the trainings were high quality, relevant, useful, and impacted their knowledge of
early literacy and MTSS. Evaluation data have been useful in determining changes to the training process.
As a result, trainings are shorter in duration, with more varied training forums.
Coaching data were tracked through a PL tracker. School coaching data included type, duration, and
audience. Data are collected from coaching recipients on the year-end participant survey and reviewed by
the MTSS LT. Similar to the training data, respondents agreed that the coaching were high quality, relevant,
useful, and impacted their early literacy and MTSS skills. With the exception of 2020, administrators and
literacy coaches have been interviewed to gather qualitative feedback on coaching and training. Feedback on
the quality of coaching has been positive.
Fidelity data: For the 4 schools with 2 years of data, 2 reported a higher rating on the second administration,
while the other 2 perceived lower fidelity on the second administration. The initial ratings were likely too high
for these 2 schools. On average, the 3 schools from the 1 participating district were slightly above the
mid-point of the fidelity scale (3.5 on a 5-point scale). The charter school's second rating was 2.8, below the
mid-point.
Parent/family engagement was assessed by the development and access of DE PIC family resources. Web
usage data are collected and reviewed to ensure resources are developed according to the scope of work.
The DE PIC has increased the number of resources significantly this year.
The PPS is administered each May to SSIP participants. Survey items address outcomes such as:
participants' knowledge and skills to implement MTSS and early literacy; the quality, relevance, and utility of
SSIP support provided; and the quality of school/family interactions. These data impact a number of our SSIP
improvement strategies. The participant survey report is reviewed each summer to modify and adjust
strategies as needed.
Evaluation findings related to the MTSS AC and the MTSS and DELI training, and coaching provided suggest
participants generally perceived the professional learning to be high quality, relevant, and useful. A small
amount of growth has occurred between two rounds of the MTSS fidelity data collection, with a pandemic
between administrations. We feel the results are promising enough to continue the professional learning. The
DE DOE has determined numerous family engagement resources produced by the DE PIC to be high quality
and are disseminated to parents and families statewide.

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.
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Provide a summary of the next steps for each infrastructure improvement strategy and the anticipated
outcomes to be attained during the next reporting period. (Please limit your response to 3000 characters
without space):

MTSS Leadership Team: The MTSS Leadership Team will continue to meet and directly guide DELI and
MTSS implementation. Over the next year, we expect the Leadership Team to guide district and school
implementation from the exploration and installation stages into initial implementation.
MTSS AC: The MTSS AC will continue to meet as in previous years, with virtual meetings likely for the
remainder of this calendar year. They will continue to help support the implementation of MTSS and
professional learning related to MTSS and early literacy. We also look to review the membership of the
MTSS AC and to consider relevant new members. We expect the MTSS AC to provide valuable insight and
guidance to SSIP implementation in the upcoming year, as they have in the past. We also assume that the
MTSS AC will continue to see a benefit in their participation.
MTSS and DELI Training - In the near future, we will continue to develop on line training opportunities
which will benefit the 5 remaining early literacy schools. The online trainings will also broaden the audience,
build capacity, and support sustainability efforts by expanding the reach of our professional learning across
the state. We will make online modules and videos available via the state learning management system
and expect more school and district personnel to become informed and skilled to implement
evidence-based early intervention practices and MTSS.
Job-embedded coaching will continue as well. We expect to return to face-to-face coaching as the
pandemic ends. However, an unexpected benefit of the pandemic has been the increased use of virtual
coaching. MTSS and DELI coaches, as well as district and school staff have become more skilled in the
use of virtual platforms. This will allow us to expand and extend our coaching reach as the virtual coaching
is more time efficient.
Fidelity Data Collection: MTSS fidelity data collection will continue with the remaining 5 DELI schools, 2 of
which are charter schools and the 1 district and charter school just focusing on MTSS. Similar to the
coaching discussion above, we have found that at least for the MTSS fidelity data collection, which is based
on district and school leadership teams' discussions and findings, virtual platforms are acceptable means to
facilitate these conversations. Data collection related to teachers' use of evidence-based early literacy
practices is more challenging in a virtual environment, although we will continue to explore methods to
facilitate this process.
Parent Engagement: We will continue to work closely with the DE PIC, along with other family
representatives on the MTSS AC to ensure the family perspective is embedded in DELI and MTSS
professional learning activities. Concurrently, the MTSS Leadership Team and MTSS AC will share
information with the PIC to disseminate to families so they are informed about MTSS and early literacy.

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.
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Did the State implement any new (previously or newly identified) evidence-based practices?

No
If “Yes”, describe the selection process for the new (previously or newly identified) evidencebased practices. (Please limit your response to 1600 characters without space):

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.
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Provide a summary of the continued evidence-based practices and how the evidence-based practices
are intended to impact the SiMR. (Please limit your response to 1600 characters without space):

MTSS Implementation: DELI schools implemented key elements of MTSS in reading during this reporting
period. Normally, each school used a screening process 3 times per year to identify students at risk for poor
reading outcomes. In addition, each school used screening and diagnostic data to inform the development of
intervention groups for students identified as needing support in reading. Schools varied in their processes
for making data-based decisions, providing reading intervention, and progress monitoring. All school sites
used MTSS teams to review student data and make decisions about intervention and instruction.
Evidence-Based Early Literacy Instruction: Baseline classroom observations during this reporting period
(prior to school closures in March 2020) indicate that participating teachers implemented several
evidence-based practices for early literacy instruction. The Florida Center for Reading Research Principal
Walkthrough Checklists were used to collect data on the implementation of evidence-based early literacy
practices. Data collected in fall and winter of 2019-20 indicate that teachers were implementing literacy
practices with fidelity. For example, in the Teacher Instruction domain, 66% of second grade teachers
observed implemented the practices with fidelity.
Evidence-Based PL Practices: The DELI training and follow-up coaching were informed by evidence-based
practices for PL and adult learning practices. At the DELI trainings, participants had opportunities to reflect
on evidence-based instructional practices and consider ways that these practices could be adapted to fit
their classroom context. Survey data from face-to-face and virtual trainings indicate that participants were
more knowledgeable about early literacy practices and felt the trainings used adult learning practices to
Describe
the data collected to evaluate and monitor fidelity of implementation and to assess practice
facilitate learning.
change. (Please limit your response to 1600 characters without space):
The primary methods of evaluating and monitoring fidelity of implementation include the aforementioned
MTSS and early literacy fidelity of intervention processes, the fidelity of training and coaching provided, and
the PPS.
As mentioned previously in this report, fidelity of implementation data are collected for MTSS (district/school
level) and early literacy (classroom level) implementation twice each year. During this reporting period, we
have been able to collect fidelity of intervention data for MTSS implementation, but only baseline data for
early literacy instruction, due to schools closing in March 2020. These data are reviewed by MTSS and DELI
coaches and district and school leadership teams to inform changes to the support provided.
The fidelity of DELI training and coaching was assessed periodically to ensure the trainers and coaches were
providing quality training and coaching. Fidelity checklists developed at the University of Kansas were used.
Observations were conducted both by DELI leadership and through peer-to-peer observations. To date, the
observations have found the training and coaching to have been high quality and provided with fidelity.
The annual PPS administered each May provides an opportunity for participating district and school
personnel to share feedback on how well implementation is occurring in their districts and schools. Outcomes
assessed include the quality, relevance, and usefulness of SSIP PL provided and the impact of the training
and coaching on their knowledge and skills to implement MTSS and early literacy evidence-based practices.
Based on feedback received, modifications are made to SSIP strategies.
*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.
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Describe the components (professional development activities, policies/procedures revisions, and/or
practices, etc.) implemented during the reporting period to support the knowledge and use of selected
evidence-based practices. (Please limit your response to 1600 characters without space):

Key components to support participants' knowledge and skills to implement MTSS and early literacy
evidence-based practices included training, coaching, book studies, and the MTSS AC.
The DELI training component continues to evolve over the course of the SSIP. Initially, day-long Literacy
Institutes were held at participating districts or schools. However, participant feedback stressed that being out
of the classroom that long was difficult. Trainings became shorter and more school-based, with a greater
focus on embedding training topics into individualized coaching sessions. When schools closed in March
2020, all training became virtual. An eight-week early literacy virtual course, using synchronous and
asynchronous methods, was implemented in fall 2020. In early 2021, two book studies were implemented to
support learning and use of MTSS practices.
The 80 MTSS and 90 early literacy coaching contacts during this reporting period (July 2019 - February 2021)
focused on embedding necessary knowledge and skills within participants' day-to-day work. This included
training on MTSS to the 1 school district and one charter school that are just addressing MTSS, as well as
ongoing training to DELI schools. The face-to-face coaching was also replaced with virtual coaching. The
purpose of the coaching evolved as well, as participants sought assistance on implementing MTSS and
evidence-based early literacy instruction virtually.
The MTSS AC provided a forum for district and school personnel, family representatives, and community
agency members to learn more about MTSS and evidence-based early literacy practices. The resources
developed by the DE MTSS core team were shared with the MTSS AC initially, allowing them to learn more
about MTSS so they could disseminate their learnings within their districts and schools, and various
constituent groups.

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.
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Section C:

Stakeholder Engagement

Describe the specific strategies implemented to engage stakeholders in key improvement efforts.
(Please limit your response to 3000 characters without space):

The primary strategy to engage stakeholders in SSIP improvement efforts was through the DE MTSS AC and
a review team that includes additional stakeholders such as the DE PBS and ACCESS project at the
University of Delaware. There are 65 members of the MTSS AC, although they do not all participate regularly.
As stated earlier in this report, the MTSS AC met 4 times during this reporting period, with an average of 30
participants. The MTSS AC includes district and school personnel, family representatives from the DE PIC
and the Governor’s Advisory Council for Exceptional Citizens, community agencies, DE DOE personnel, and
SSIP staff. The AC meetings included a review the SiMR, planning for the alignment of PBIS and RTI, and
reviews and feedback on the MTSS Implementation Guide and other resources.
Participants in the MTSS and DELI PL are surveyed at the end of each school year on the PPS to determine
which improvement efforts are working well and which could be improved. Survey results are reviewed and
discussed by the MTSS Leadership Team to adapt improvement strategies as necessary.
As stated previously, the DE PIC supported the SSIP family engagement activities to increase parents
understanding of MTSS and early literacy. This included the development and dissemination of 5 webinars, 5
videos, and 42 resources. The DE PIC has increased the number of resources from past years. Resources
are developed on an ongoing basis, including videos and webinars on parent/child shared reading, dialogic
reading, social-emotional learning, phonics, and MTSS. A sample of family resources developed in this
reporting period includes:
• Signs and Symptoms of Dyslexia
• Helping Children to Develop Early Literacy
• Early Literacy: Parents Play a Key Role
• Four Reading Intervention Strategies
• Critical Literacy in Early Elementary Grades
• Developmental Screening Resources
• MTSS Parent Booklet
• Schools and Families as Partners in Remote Literacy Learning
The DE PIC Director is a member of the DE MTSS Leadership Team and MTSS AC. This allows both groups
to consistently hear and learn from the parent/family perspective.

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.
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Were there any concerns expressed by stakeholders during engagement activities?

Yes
If “Yes”, describe how the State addressed the concerns expressed by stakeholders.
(Please limit your response to 1600 characters without space):

An evaluation survey was completed after each MTSS AC meeting. The quantitative survey items, scored on
Likert scale, were always very positive. The qualitative feedback was more informative for improvement
efforts. Most feedback involved the review and feedback of materials discussed at the meetings. Earlier in
the reporting period, materials were presented at the meeting, discussed, and stakeholders were asked to
review the materials after the meeting and provide feedback. Feedback included:
"Perhaps a format in the future could be to walk through materials quickly, allow ALOT [sic] of time to give
written feedback before coming back together as a group to discuss questions and make decisions
together."
"Allowing us to review the sections of the guide a week prior to the meeting so that we can come prepared- I
personally like to make a hard copy and write notes that way."
As a result of this stakeholder feedback, the AC meetings were structured so that breakout rooms were
used, with sufficient time for reviewing materials and providing feedback.
School personnel participating in DELI early literacy PL were surveyed in May 2020 PPS. Four primary
themes emerged from their suggestions for improvement. The most frequent set of responses was that no
changes were needed. Specific suggestions included modifications to the PL provided; more varied
instructional practices, especially for small group instruction; and more tailored PL to meet the needs of
individual teachers.
Since this survey, there has been limited direct coaching of teachers due to the pandemic. At the same time,
as discussed earlier in this report, new methods of PL were provided, offering more of a choice in PL
opportunities. This impacted SSIP schools, as well as a large number of non-SSIP Delaware schools.

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.
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If applicable, describe the action(s) that the State implemented to address any FFY 2018 SPP/APR
required OSEP response. (Please limit your response to 3000 characters without space):

Not Applicable

*Refer to SPP/APR Measurement Language for required information for Phases I-III including requirements for SiMR,
baseline, targets, theory of action, and components of the implementation and evaluation plan.

