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Presentation Goals
• Know the difference between Accessibility Features and 

Accommodations

• Understand accessibility supports that can be used for English 
learners

•
• Find related videos or training modules online

• Realize students, parents, and educators playing a role in the 
decision making process



Relevance to ESL Educators 
in Minnesota

Overview of the Improving Instruction Project



Need for Project

• Sometimes educators make decisions about accessibility 
features and accommodations based on:

• Feasibility (e.g., selecting only supports that are readily 
available)

• Placement information (e.g., selecting the same supports for 
all below-level readers)

• Demographic information (e.g., selecting the same supports 
for all English learners)



Need for Project
• The Every Student Succeeds Act (ESSA)

• requires states to ensure the provision of accommodations to students who are 
English learners and students who have disabilities to improve their inclusion in 
assessments. 

• understanding accessibility supports that can be used for English learners 
may be challenging for educators

• Aligning the decisions about the accessibility supports used for instruction 
with those available for district and state assessments is an additional 
challenge. 

• Parents and guardians are important participants in the decision making 
process about the supports that are most appropriate for their child.

• Not only students need information and support, but also parents and 
educators



Project goals

• The three primary project goals are to 
• (a) improve participating West Virginia teachers’ understanding of how 

to select, implement, and evaluate the use of accessibility features and 
accommodations by ELs, including ELs with disabilities, for instruction 
and assessment; 

• (b) create a school culture that values the learning of all students, 
including ELs; 

• (c) improve outcomes for ELs in the math and ELA content areas, and 
in English language proficiency. 



Partners

• Funded by the U.S. Department of Education, Office of English 
Language Acquisition 

• Collaboration between the National Center on Educational 
Outcomes and the WV departments of education



Research Activities

1. Creating a training module and supplemental materials
2. Piloting and revising the professional development 

materials
3. Analyzing the student outcomes
4. Creating briefs for parents, teachers, principals and other 

educators on topics such as collaboration, communication, 
the use of interpreters, and accessibility decisions. 







Relevance to ESL Educators 
in Minnesota

Accessibility Paradigm Shift



What Do We Mean by Accessibility?

• Accessibility means providing students with tools or 
supports that level the playing field

• Some examples:
• ASL video for a deaf student
• Extended time for an English learner
• Answer masking for a student with ADHD
• Separate setting for struggling student



Accessibility Paradigm Shift

• Started without requirements in law
• The federal government funded consortia of states to 

develop a general assessment, alternate assessment, 
and English language proficiency (ELP) assessment

• These consortia used principles of universal design and 
opened up the concept of accessibility 



Tiers of Accessibility

Universal Features
for all students

Designated Features
for students who need them as 

identified by an educator in advance

Accommodations
for students with disabilities; in some 

cases, ELs are also eligible



Your Thoughts

Any implications caused by 
this paradigm shifting occur 

in your school?



NCEO Training modules

• AZ  (accommodations decision making: parent teacher IEP 
meeting)

• DIAMOND: MN (Accessibility features and 
accommodations for all students)

• WVII 1 2 3 (EL focus)

https://nceo.info/Resources/training_modules


Teacher Knowledge 
Activity



Research Question
• To what extent do teachers know about identifying accessibility 

features and accommodations for English learners in instruction and 
assessment for ELs?

• To what extent do teachers know about implementing accessibility 
features and accommodations for English learners in instruction and 
assessment for ELs?

• To what extent do teachers know about evaluating accessibility 
features and accommodations for English learners in instruction and 
assessment for ELs?

• To what extent do teachers’ knowledge change on identifying, 
implementing, and evaluating accessibility features and 
accommodations for English learners in instruction and assessment 
for ELs after accessing related supplemental materials?



Topics

• Sample
• Process
• Materials
• Data analyses
• Results



Sample

• Course were paid by WVDE
• 35 teachers

• Randomly assigned to two groups
• No access the content
• Access the content

• Pre vs post
• 1st: 18+17
• 2nd:16+15

• Answered online survey
• Received a $150 gift card



Demographic information

• Course were paid by WVDE

• 35 teachers
• 1st: 18+17
• 2nd:16+15

• Received a gift card



Demo
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Demo
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Demo
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Demo

*Some teachers taught across levels.
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Demo

*One teacher did not report.

0 2 4 6 8 10 12 14 16

0-5 students

6-10 students

10+ students

Numner of Teachers

Approximately, how many English Learners (ELs) were in 
your classroom(s) last year?

Group B Group A



Demo

0 2 4 6 8 10 12 14 16

0-5 students

6-10 students

10+ students

Numner of Teachers

How many English Learners (ELs) are currently in your 
classroom(s)?

Group B Group A



Process

Acessing the content

Answered the quesitons

9/10/18-9/16/18

Answered the quesitons

10/15/18-10/21/18

Answered the quesitons

11/12/18- 11/18/19

Acessing the content

Group A Group B

A1

A2

B1

B2



Materials/Content
• Identification

• 10 items
• Implementation to instruction

• 12 items
• Implementation to assessment

• 12 items
• Evaluation

• 3 items



Data analysis
• Descriptive analyses

• Classic Item analysis
• Item difficulty (% accuracy)

• Making a table to show pre-A and post-A



Results
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Results-difference (B1-A1)
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Results-difference (A2-A1)
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Results-difference (B2-B1)

4.6

10.0

0.2

5.4

0.0
0

5

10

15

20

Overall identifying implementing
Instruction

implementing
Assessment

evaluatingPe
rc

en
t o

f A
cc

ur
ac

y

Difference between pre- and post-tests for group B (B2-
B1)



Results-difference (B2-A2)
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Summary

• Limitation
• Small sample size
• Limited number of items
• Paper content, instead of videos

• Module content did improve teachers knowledge.
• Knowing what contents will be included help learning (A2>B2), 

especially on evaluating

• Knowledge more on Implementing to assessment and identifying the 
needs



What’s after?

• Revising the content
• Revising some trouble items

• Post < Pre
• % accuracy was less than 50 % on the post

• Creating videos
• Make similar training modules for elementary students
• Launch the online module
• Collecting data 
• Analyzing new results



VIDEOS

• Elementary 
• Secondary 

• https://www.youtube.com/watch?v=thamNgdekEs&list=PLadqoCtD5Hjl
rYkLnvS1x_NcjK8JOoYSO

• https://www.youtube.com/watch?v=rG8mP31sqzs&list=PLadqoCtD5Hjl
rYkLnvS1x_NcjK8JOoYSO&index=2

https://www.youtube.com/watch?v=thamNgdekEs&list=PLadqoCtD5HjlrYkLnvS1x_NcjK8JOoYSO
https://www.youtube.com/watch?v=thamNgdekEs&list=PLadqoCtD5HjlrYkLnvS1x_NcjK8JOoYSO
https://www.youtube.com/watch?v=thamNgdekEs&list=PLadqoCtD5HjlrYkLnvS1x_NcjK8JOoYSO
https://www.youtube.com/watch?v=rG8mP31sqzs&list=PLadqoCtD5HjlrYkLnvS1x_NcjK8JOoYSO&index=2
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