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Purpose

To provide easy access to information that will help new state 
directors fulfill role in ensuring participation of students with 
disabilities in assessments. It will assist in locating information and 
resources on the NCEO website.
 Highlighted information and resources can help support state directors and 

their staff ensure that all students with disabilities are appropriately included 
in assessment and accountability systems based on their specific 
instructional and assessment needs.



Role As New State Director

 Primary role of state directors of special education is to ensure that 
schools and districts follow all state and federal laws and 
regulations on the identification, placement, and program 
development for students with disabilities. 

 State directors are in a unique position to be an expert on how to 
include students with disabilities in assessments.



8 CRITICAL QUESTIONS

Includes links to relevant 
resources



1. Which state assessments are required for students with 
disabilities?

• Academic content tests required by Elementary and 
Secondary Education Act (ESEA) (general and alternate)

• Additional tests required by state

• And, for English learners with disabilities, English language 
proficiency  (ELP) Assessments  and Alternate ELP 
Assessments (Alt-ELP)



2. Why are state assessments important?

 Data provides important information on the academic 
progress of students and promotes improved 
educational services for students with disabilities. 

 In the past, students with disabilities were routinely 
excluded from state testing. As a result, they were less 
likely to receive the attention they deserved to ensure 
that they had access to the general education grade-
level curriculum.



3. Why should students with disabilities participate in state academic 
content assessments, and what laws require their participation?

 Important to have a measure which shows whether 
instructional programs are helping students with disabilities 
succeed 

 Specific curriculum and instructional areas may need 
improvement for particular groups of students



3. Why should students with disabilities participate in state academic 
content assessments, and what laws require their participation? (Cont.)

According to regulations for the Individuals with Disabilities 
Education Act (IDEA):

A State must ensure that all children with disabilities are 
included in all general State and district-wide assessment 
programs, including assessments described under section 
1111 of the ESEA, 20 U.S.C. 6311, with appropriate 
accommodations and alternate assessments, if necessary, 
as indicated in their respective IEPs. (Sec. 300.160(a)).



4. What are alternate assessments, and for which students are they 
appropriate?

 For students with significant cognitive disabilities
• Alternate Assessments based on Alternate Academic 

Achievement Standards (AA-AAAS) (e.g., Reading/Language 
Arts, Mathematics, Science) (Up to 1% of students may 
participate) 

 Also, for English language learners with disabilities with significant 
cognitive disabilities
• Alternate English Language Proficiency Assessment (Alt-ELP)



5. What role do accommodations have in state testing, and how 
should the IEP team make decisions about assessment 
accommodations?
 Accommodations are to be used to help students access instruction and 

assessments
 IEP team decisions about accommodations are guided by state 

accessibility policies. Many states have accessibility policies for state 
assessments that have three levels. 

• Universal Features are available to all test takers (e.g., highlighter) 
• Designated Features are available to all students for whom an 

adult or team of adults has indicated a need for them (e.g., color 
contrast)

• Accommodations are provided only to students with disabilities 
and in some cases to English learners (e.g.,braille)



6. What special considerations are there for testing English learners 
with disabilities using English Language Proficiency (ELP) 
assessments?

• ELP Assessments measure students’ reading, writing, speaking 
and listening skills defined in English language proficiency 
standards

• ELP Assessments help identify English Learners who are eligible 
for services as well as those who are ready to exit from services

• ELP Assessments track English proficiency of identified students
• States track percentage of English Learners reaching proficiency 

each year for ESEA Accountability purposes using data from 
ELP assessments



7. What are the requirements and best practices for including 
students with disabilities in public reporting of assessment results 
and accountability systems?

• Both ESEA and IDEA require that assessment results be publicly 
reported.
• Disaggregating assessment data for students with disabilities and 

English learners (and if the numbers are sufficient English learners 
with disabilities) provides one level of accountability for their 
results.

• Students with disabilities are included in accountability systems 
(ESEA, OSEP’s results driven accountability, and in some places 
educator and individual student accountability).



8. What help is available for including students with disabilities in 
other types of assessments?

• Many districts administer interim assessments. Increasingly, states are 
requiring districts to use interim, benchmark, through-course, or other more 
frequently administered assessments. 

• IDEA requires that all students with disabilities participate in districtwide 
assessment administrations. 

• Depending on the specific assessment or process used, the inclusion of all 
students might not have been assumed during their development. Special 
education directors can help when districts select these types of 
assessments by providing information on the extent to which each 
assessment under consideration was developed using processes that 
included students with disabilities.



Dissemination via Social Media

• Ramped up dissemination from two times a week to a 
campaign

• LinkedIn, Twitter, Facebook & Instagram, Tik Tok
• Need to create a new process for review



Old Way vs New Way



Dissemination via Social Media






Review and Style Guide
• Acronyms/Initialisms not in parentheses that will be 

read spelled out.
• Examples - IDEA (I,D,E,A)

• Acronyms/Initialisms not in parentheses that will not
be read spelled out.
• Examples - AA-AAAS read as “Alternate 

Assessment”
• i.e. and e.g. - e.g. read as “For example”
• References in parenthesis will not be read.

• Examples - (Sec. 300.160(a))



Discussion

1.What information do you need related to assessments? 
2.How do you collaborate with other agencies to support the 

inclusion of students with disabilities in assessments?



For More Information

www.nceo.info

Colleen Riley Sheryl Lazarus
colleenm.riley@outlook.com laza0019@umn.edu

Andrew Hinkle
ahinkle@umn.edu
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