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Relevance to ESL 
Educators in MinnesotaAccessibility Paradigm Shift



What Do We Mean by Accessibility?
• Accessibility means providing students with tools or 

supports that level the playing field
• Some examples:

◦ ASL video for a deaf student
◦ Extended time for an English learner
◦ Answer masking for a student with ADHD
◦ Separate setting for struggling student



Accessibility Paradigm Shift
• Started without requirements in law
• The federal government funded consortia of states to 

develop a general assessment, alternate assessment, 
and English language proficiency (ELP) assessment

• These consortia used principles of universal design 
and opened up the concept of accessibility 



Tiers of Accessibility
Universal Features

for all students

Designated Features
for students who need them as 

identified by an educator in advance

Accommodations
for students with disabilities; in some 

cases, ELs are also eligible



Relevance to ESL 
Educators in MinnesotaOverview of the DIAMOND Project



Need for Project
• Sometimes educators make decisions about accessibility 

features and accommodations based on:
◦ Feasibility (e.g., selecting only supports that are readily 

available)
◦ Placement information (e.g., selecting the same supports 

for all below-level readers)
◦ Demographic information (e.g., selecting the same 

supports for all English learners)



Need for Project
“Sue found the features that were available to her unhelpful and 
confusing to try and use and chose not to use them. Therefore, 
Sue scored at a kindergarten level on all subject areas, despite 
being quite advanced and skilled at math and science.”



Purpose
• DIAMOND stands for Data Informed Accessibility –

Making Optimal Needs-based Decisions.
• The DIAMOND Project aims to improve the validity of 

assessment results and interpretations for students 
with documented needs by developing guidelines for 
educators to make informed decisions about 
accessibility features and accommodations.



Partners
• Funded by a USDE Enhanced Assessment Instruments Grant
• Collaboration between the National Center on Educational Outcomes 

and the departments of education of nine states

• Alabama
• Connecticut
• Maryland
• Michigan
• Minnesota 
• Ohio
• West Virginia
• Wisconsin
• U.S. Virgin Islands



Research Activities
1.Facilitating online focus groups with teachers
2.Conducting teacher interviews and student demonstrations
3.Analyzing state assessment data
4.Hosting a forum with national experts to develop guidelines
5.Creating a training module and supplemental materials
6.Piloting and revising the professional development materials



Relevance to ESL 
Educators in MinnesotaDeveloping a Common Language



Accessibility Features and 
Accommodations
• More than 50 distinct accessibility features and 

accommodations have been identified
• These supports often have different names 
• For example, one support that allows students to 

cross out answers that seem incorrect is called 
strikethrough, eliminate answer choices, and answer 
choice eliminator on different tests



White Paper
• Describes inconsistencies in 

accessibility language
• Advocates for consistent language 

and implementation
• Input obtained from more that 80 

educators, policymakers, and test 
vendors in 2016

• Available in English and Spanish



Educator Survey



Participants
• 2,250 participants from nine 

states
• Rural, suburban, and urban 

schools well represented
• Elementary, middle, and 

high schools well 
represented

• EL teachers under-
represented

All
(n = 2,242)

General Education Special Education
EL Education Other



Involvement in Decision Making

76%

74%

95%

83%

24%

26%

5%

17%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Other (n = 511)

General Education (n = 636)

Special Education (n = 574)

EL Education (n = 63)

Have you contributed to making decisions about a student’s 
designated features or accommodations in the past three years?

Yes No



Confidence about Positive Impact

91%

82%

91%

88%

8%

15%

7%

10%

1%

3%

2%

2%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Other (n = 401)

General Education (n = 477)

Special Education (n = 497)

EL Education (n = 51)

Accessibility features and accommodations have a positive 
impact on the education of those who use them

Agree Neutral Disagree



Implementation during Instruction

89%

76%

94%

76%

11%

20%

5%

24%

1%

4%

1%

0%
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Other (n = 398)

General Education (n = 475)

Special Education (n = 494)

EL Education (n = 51)

Implementing accessibility features and accommodations during 
instruction is a worthwhile use of my time

Agree Neutral Disagree



Training

38%

37%

43%

22%

19%

26%

22%

22%

37%

35%

31%

52%

6%

2%

4%

4%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Other (n = 283)

General Education (n = 382)

Special Education (n = 472)

EL Education (n = 50)

I received helpful training on accessibility features and 
accommodations during my undergraduate or graduate study

Agree Neutral Disagree N/A



Supports Used Most Often
ALL EDUCATORS

1. Separate setting
2. Extended time
3. Human reader
4. Student reads test aloud
5. Paper-and-pencil test
6. Answer masking
7. Multiplication table
8. Special calculator
9. General masking
10. Scribe

EL TEACHERS

1. Extended time
2. Native language translation of directions
3. Separate setting
4. Bilingual dictionary
5. Human reader
6. Student reads test aloud
7. Paper-and-pencil test
8. Answer masking
9. Unlimited replays
10. Test-level zoom



Your Thoughts

Are these results consistent with 
your experiences?



Focus Groups



Participation
• 46 teachers in six focus groups
• Rural, suburban, and urban districts represented
• More elementary than middle or high school 

teachers
• Nine of 46 participants were EL/bilingual 

education teachers



Overview of Results
• Regardless of years of experience, general education teachers 

are less involved in decisions about accessibility features and 
accommodations 

• IEP teams are still the main way of choosing accessibility features 
and accommodations

• For students who do not have an IEP, decision making falls to:
◦ Other types of teams (e.g., assessment team, problem solving 

team) 
◦ Specific teachers (e.g., special education teacher, EL teacher)
◦ Non-teachers (e.g., school psychologist, testing coordinator)



Overview of Results
• EL and special education teachers often serve as 

resources for other educators as they make 
decisions about accessibility features and 
accommodations

• Teachers use results from summative and 
formative tests, classroom performance, and multi-
tiered interventions as data for choosing 
accessibility features and accommodations



Implications for Next Steps
• Participants want clear definitions of accessibility features 

and accommodations
• Participants want professional development for all 

teachers
• Participants want clear guidelines on how to make 

accessibility features and accommodations decisions



Your Thoughts

How do these priorities stack up 
against your own?



Interviews



Purpose
• Gain a deeper understanding of how teachers 

use accessibility features and accommodations 
with their students

• Interview teachers who represent different 
professional roles, school levels, and school 
locations

• Interview about 60 teachers from eight states



Next Step
• From the teachers interviewed by phone, we will select 

six per state for in-person interviews
• These teachers will arrange for us to meet with a student 

to see how he or she uses a particular accessibility 
feature or accommodation

• Unique opportunity to examine teachers and students’ 
perspectives on accessibility features and 
accommodations



Your Thoughts

What suggestions do you 
have for the interviews and 
student demonstrations?



Questions or Comments?



For More Information
• Visit the DIAMOND 

webpage on the 
NCEO website: 
https://nceo.info/About
/projects/nceoprojects/
diamond
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